
CLERK OF THE SCHOOL COMMITTEE 
WORCESTER PUBLIC SCHOOLS 

20 IRVING STREET 
WORCESTER, MASSACHUSETTS 01609 

AGENDA #3 
 

The School Committee will hold a regular meeting: 
  

on: Thursday, February 28, 2019 
at: 6:00 p.m. – Executive Session 
 7:00 p.m. – Regular Session  
in: Esther Howland South Chamber, City Hall 

 
    ORDER OF BUSINESS                     ACTION 
 
 
I. CALL TO ORDER 
 

INVOCATION – Pastor Steven Barrett 
  Christ the Rock Fellowship Church 
 

 
 PLEDGE OF ALLEGIANCE  
 
 
 NATIONAL ANTHEM  
 
 
II. ROLL CALL 
 
 
 

 
III. APPROVAL OF RECORDS  

 
aor #9-3 - Clerk 
 (February 20, 2019) 
 
To consider approval of the Minutes of the School Committee Meeting 
of Thursday, February 7, 2019. 

 
 
IV. MOTION FOR RECONSIDERATION - NONE 

 
 
The Worcester Public Schools is an Equal Opportunity/Affirmative Action Employer/Educational Institution and does not discriminate regardless of race, 
color, gender, age, religion, national origin, gender identity, marital status, sexual orientation, disability or homelessness.  The Worcester Public Schools 
provides equal access to employment and the full range of general, occupational and vocational education programs.  For more information relating to 
Equal Opportunity/Affirmative Action contact the Human Resource Manager, 20 Irving Street, Worcester, MA  01609, 508-799-3020. 
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V. IMMEDIATE ACTION         ACTION 
 
gb #9-36.1  - Administration/Miss McCullough/Miss Biancheria/ 
  Mr. Comparetto/Mr. Monfredo/Mr. O’Connell/ 
  Mayor Petty 
 (February 11, 2019) 
 
To recognize Madelyn Rich, a student at Burncoat High School, for 
being nominated to audition and for being accepted to an 
International All Young Women’s Choir that will be performing at 
Carnegie Hall in New York City on Sunday February 11, 2019. 
 
gb #9-49  - Administration 
 (February 11, 2019) 
 
To consider input from the School Committee’s student 
representatives. 
 

VI. REPORT OF THE SUPERINTENDENT  
 

ROS #9-2  - Administration 
 (January 30, 2019) 
 
FY20 PRELIMINARY BUDGET ESTIMATES 
 
 

VII. COMMUNICATION AND PETITION - NONE 
 

 
VIII. REPORT OF THE STANDING COMMITTEE  - NONE 
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IX.  PERSONNEL           ACTION 
 
9-10  The Superintendent has APPROVED the APPOINTMENT of the persons 

named below: 
 

Jordan, Janis, Teacher, Special Education, North, MA, Step 8, 
$75,970 effective February 13, 2019. Licensed: Moderate Disabilities 
5-12. * 
 
McHugh, Caroline, Teacher, English as a Second Language, 
Claremont, BA, Step 8, $69,755 effective February 4, 2019. License 
pending: English as a Second Language 5-12.* 
 
*prorated 

 
9-11  The Superintendent has provisionally APPOINTED the persons named 

below to the position of Junior Custodian, permanent/fulltime at a 
salary of $16.22 (minimum) to $20.64 (maximum), per hour, 
effective as shown: 

 
Berthiaume, Joshua 02/11/19 
Jackson, Bryan  02/11/19 
Tokatli, Nicholas 02/18/19 
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X. GENERAL BUSINESS         ACTION 
 
gb #8-289.1  - Administration/Miss Biancheria/Mr. Comparetto/ 
  Miss McCullough/Mr. Monfredo/Mr. O’Connell 
 (December 12, 2018) 
 
Response of the Administration to the request to provide a report on 
all transportation operations that were transferred to the Fremont 
St. facility and include all administrative vacancies that were 
advertised along with new or additional bus routes that were added. 
 
gb #8-290.1  - Administration/Miss Biancheria/Mr. Comparetto/ 
  Miss McCullough/Mr. Monfredo/Mr. O’Connell 
 (November 28, 2018) 
 
Response of the Administration to the request to provide a report on 
the Worcester Public Schools’ bus transportation system and include 
information relative to the ten new buses operated by the Worcester 
Public Schools and indicate the routes of said buses. 
 
gb #8-311.1  - Administration/Miss Biancheria/Mr. Comparetto/ 
 Miss McCullough/Mr. Monfredo/Mr. O’Connell 
 (January 16, 2019) 
 
Response of the Administration to the request to provide a report on 
the In Force Technology (IFT) 911 Software program that allows 
teachers and other staff members to contact 911 directly in case of 
emergency. 
 
gb #8-341.1  - Administration/Miss Biancheria/Mr. Monfredo/ 
  Mr. O’Connell 
 (November 12, 2018) 
 
Response of the Administration to the request to review the process 
by school for requesting changes or additions to bus stops. 
 
gb #8-346.1  - Administration/Mr. Monfredo/Miss Biancheria/ 
  Mr. O’Connell/Mr. Comparetto/Miss McCullough/ 
  Mr. Foley 
 (February 11, 2019) 
 
Response of the Administration to the request to provide an update on 
the new Civics Bill filed by State Senator Harriette Chandler and 
indicate the impact of it on current and future students. 
 
 
  

Consider with  
gb #8-290.1 and  
gb #8-341.1 

Consider with  
gb #8-289.1 and  
gb #8-341.1 

Consider with  
gb #8-289.1 and  
gb #8-290.1 
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X. GENERAL BUSINESS (continued)       ACTION 
 
gb #8-356.1  - Administration/Miss McCullough/Miss Biancheria/ 
  Mr. Monfredo/Mr. O’Connell/Mr. Comparetto/ 
 Mr. Foley/Mayor Petty 
 (February 13, 2019) 
 
Response of the Administration to the requests to: 
 

- explore the feasibility of implementing the Orton-Gillingham 
model for dyslexic students for those students in need of specific 
services. 

- provide a summary of the Orton-Gillingham model program. 
- study the feasibility of implementing the cost of this program in 

the FY20 Budget 
- study the feasibility of including students from outside the 

district, on a tuition basis, if a proposed program is established 
in the Worcester Public Schools. 

 
gb #9-50  - Mr. Foley/Miss McCullough/Mr. Monfredo/ 
  Mr. O’Connell 
   (February 1, 2019) 
 
Request that the Administration work with the site council and staff at 
Claremont Academy to develop a geographic catchment area for 
students who wish to attend Claremont. 
 
gb #9-51  - Administration 
 (February 1, 2019) 
 
To approve a prior fiscal year payment in the amount of $48.00 to 
Learnwell Education. 
 
gb #9-52  - Administration 
 (February 7, 2019) 
 
To set a date in April for a public hearing on School Choice. 
 
gb #9-53  - Mr. O’Connell/Miss Biancheria/Mr. Foley/ 
  Miss McCullough/Mr. Monfredo 
   (February 7, 2019) 
 
To review, and, as appropriate, to comment upon, standards and 
evidence proposed by the Massachusetts Department of Elementary 
and Secondary Education related to health education and sex 
education. 
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X. GENERAL BUSINESS (continued)       ACTION 
 
gb #9-54  - Administration 
 (February 8, 2019) 
 
To accept the STARS Residencies FY19 Clark Street Community School 
Grant in the amount of $5,000.00. 
 
gb #9-55  - Administration 
 (February 8, 2019) 
 
To accept the Amplify Program Grant in the amount of $1,000.00. 
 
gb #9-56  - Mr. Monfredo/Miss Biancheria/Miss McCullough/ 
 Mr. O’Connell/Mayor Petty 
 (February 8, 2019) 
 
Request that the Administration forward letters of congratulations to 
the following winners of the "Be My Valentine" Contest, sponsored by 
the Worcester Historical Museum.  
 
HISTORIC (any design in the style of valentines made in Worcester from 
the late 1840s to 1942) 
 
Grade 3 Hennesy Balbuena McGrath Elementary School 
Grade 4 Leah Cruz Chandler Magnet School 
Grade 5 Jordan Golinski Lake View School 
Grade 6 Benito G. Martinez Worcester Arts Magnet School 
  
CONTEMPORARY (an original valentine, possibly featuring a favorite 
book, story or character) 
  
Grade 3 Chloe Latham Worcester Arts Magnet School 
Grade 4 Lily Bocelli McGrath Elementary School 
Grade 5 Jadalise Bonaparte Lincoln Street School 
Grade 6 Celine Astacio Lake View School 
  
VERSE (an original verse by today’s valentine maker) 
  
Grade 3 Patrick Kodra Worcester Arts Magnet School 
Grade 4 Imogene Gay Worcester Arts Magnet School 
Grade 6 Annabelle Monero Chandler Elementary School 
  
MASTERS (students in grades 4, 5, and 6 who have won in previous 
years must enter in the Master’s Competition.  These entries are judged 
as a group—not by grade level) 
 
Grade 5 Emiy Yoshida Araujo McGrath Elementary School 
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X. GENERAL BUSINESS (continued)       ACTION 
 
gb #9-57  - Mr. Monfredo/Miss Biancheria/Mr. Foley/ 
  Miss McCullough/Mr. O’Connell/Mayor Petty 
 (February 12, 2019) 
 
Request that the Administration forward letters of congratulations to 
Gerald Snay, track and field coach at Worcester Technical High 
School’s and to track stars Shawna Thomas from WTHS and Robert 
Jackson from North High School for being honored to represent the 
Inter High and the Worcester Public Schools at the 3rd annual indoor 
track recognition breakfast at the MIAA Headquarters in Franklin, MA. 
 
gb #9-58  - Mr. O’Connell/Miss Biancheria/Mr. Foley/ 
  Miss McCullough/Mr. Monfredo 
 (February 12, 2019) 
 
To vote to support H.R. 141, the Social Security Fairness Act of 2019, 
"to amend Title II of the Social Security Act to repeal the government 
pension offset and windfall elimination provisions." 
 
gb #9-59  - Administration 
 (February 13, 2019) 
 
To review bid specifications for student transportation services and 
award contract to lowest responsive and responsible bidder for a 
contract term to begin in June 2020. 
 
gb #9-60  - Mr. Monfredo/Miss Biancheria/Miss McCullough/ 
 Mr. O’Connell/Mayor Petty 
 (February 13, 2019) 
 
To forward letters of congratulations to the following members of the 
South High Community School High School Quiz Team for advancing 
to the quarterfinals in the WGBH High School Quiz Show with the help 
of their coaches Kitren Farrell and Kayla Avellino. 

Jacob Boatright Julio Morales-Mena 
Mauricio Tejeda Davila Galen Greenwald 
Samuel Posner   Jessica Clivio 

 
gb #9-61  - Mr. Comparetto/Mr. Foley/Miss McCullough 
 (February 13, 2019) 
 
Request that the Administration provide a progress report from the 
committee tasked with coming up with a plan to reduce school 
suspensions. 
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X. GENERAL BUSINESS (continued)       ACTION 
 
gb #9-62  - Mr. Comparetto/Mr. Foley/Miss McCullough 
 (February 13, 2019) 
 
Request that the Administration consider changes to the Student 
Handbook regarding headwear. 
 
gb #9-63  - Mr. Comparetto/Miss McCullough 
 (February 13, 2019) 
 
Request that the Administration consider hiring a Chief Diversity 
Officer. 
 
gb #9-64  - Mr. Comparetto/Mr. Monfredo/Mr. O’Connell 
 (February 13, 2019) 
 
Request that the Administration ask the City Council to consider adding 
a tax to marijuana retailers to help pay for a tutor for every 
underperforming Worcester Public School student. 
 
gb #9-65  - Mr. Comparetto/Mr. Foley/Mr. Monfredo/Mr. O’Connell 
 (February 13, 2019) 
 
Request that the Administration ask the City Manager to consider 
increasing the Worcester Public Schools’ budget in light of new 
revenues coming into the city. 
 
gb #9-66  - Mr. Comparetto/Mr. Foley/Miss McCullough/ 
  Mr. Monfredo/Mr. O’Connell 
 (February 13, 2019) 
 
Request that the Administration forward a letter to the State 
Delegation urging action on the Education Promise Act, a bill to update 
the funding formula for school districts. 
 
gb #9-67  - Mr. Comparetto 
 (February 13, 2019) 
 
Request that the Administration forward a letter to the State 
Delegation requesting a reduction in state spending on prisons and to 
redirect that funding to public schools. 
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X. GENERAL BUSINESS (continued)       ACTION 
 
gb #9-68  - Miss Biancheria/Mr. Foley/Miss McCullough/ 
  Mr. Monfredo/Mr. O’Connell 
 (February 15, 2019) 
 
Request that the Administration ask the City Manager to provide a 
report on the Shannon Initiative Grant in the amount of $656,525.14 
and indicate how it will impact youth violence and gang activities and 
work, in conjunction with the Worcester Public Schools, to implement 
it. 
 
gb #9-69  - Miss Biancheria/Miss McCullough/Mr. Monfredo/ 
 Mr. O’Connell/Mayor Petty 
 (February 15, 2019) 
 
To set a date to recognize Officer Sean Lovely on his selection as the 
2019 Worcester County St. Patrick’s Parade Grand Marshal. 
 
gb #9-70  - Miss Biancheria/Miss McCullough/Mr. Monfredo/ 
 Mr. O’Connell 
 (February 15, 2019) 
 
Request that the Administration provide an update on the number of 
lawsuits that are pending before the School District and the School 
Committee and those that are current lawsuits. 
 
gb #9-71  - Mr. Monfredo/Miss Biancheria/Mr. Foley/ 
 Miss McCullough 
 (February 19, 2019) 
 
Request that the Administration seek input by April 2, 2019 from 
secondary principals regarding changes to the cell phone policy. 
 
gb #9-72  - Miss McCullough/Miss Biancheria/Mr. Foley/ 
 Mr. Monfredo/Mr. O’Connell 
 (February 19, 2019) 
 
Request that the Administration provide an update on graduation rates 
by ethnic categories. 
 
gb #9-73  - Administration 
 (February 19, 2019) 
 
To approve a prior fiscal year payment in the amount of $1,300.00 to 
the CollegeBoard. 
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X. GENERAL BUSINESS (continued)       ACTION 
 
gb #9-74  - Administration 
 (February 20, 2019) 
 
To consider approval of the following donations to Woodland 
Academy: 
 

$172.00 from various donors from a school fundraiser 
$700.00 from Target for field trip 

 
gb #9-75  - Mr. O’Connell/Miss Biancheria/Miss McCullough/ 
 Mr. Monfredo 
  (February 20, 2019) 
 
To request a status report, and to meet with counsel and appropriate 
administrative personnel, regarding the action of Jane Doe v. 
Worcester Public Schools et al (Worcester Superior Court Civil Action 
#18-1920-D, Massachusetts Appeals Court Action #2019-J-0055). 
 
gb #9-76  - Executive Session (Administration) 
  (February 20, 2019) 
 
To discuss strategy with respect to collective bargaining or litigation if 
an open meeting may have a detrimental effect on the bargaining or 
litigating position of the governmental body, to conduct strategy 
sessions in preparation for negotiations with nonunion personnel, to 
conduct collective bargaining sessions or contract negotiations with 
nonunion personnel. 
 
 

XI. ADJOURNMENT 
    Helen A. Friel, Ed.D. 
    Clerk of the School Committee 
 





































Report of the Superintendent 
February 28, 2019

FY20 Preliminary Budget
Analysis of Governor’s Proposed Budget and Recent 

Legislative Foundation Budget Proposals 
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FY20 Budget Themes

Modest Inflation Growth (3.75%)

Overall Enrollment Growth

Initial Foundation Budget Funding 

Proposals 
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FY20 Budget

Total Foundation 

Budget

Foundation Budget 

Funding 

FY20 Preliminary 

WPS BUDGET 
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FY20 Foundation Budget 

Foundation Budget Amount

FY20 Proposed:
as contained in FY20 Governor’s Budget

$374,554,603

FY19 Current Year: $353,662,082

Increase: $20,892,521

Total Foundation 

Budget

FY20 Preliminary 

WPS BUDGET 

Foundation Budget 

Funding 

5.9% increase



5

FY20 Foundation Budget

Change from FY19 Amount

Chapter 70 $17,266,265

City Contribution: $3,626,256

Increase: $20,892,521

Foundation Budget 

Funding 

FY20 Preliminary 

WPS BUDGET 
Total Foundation 

Budget

6.8%

3.6%
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FY20 Governor’s Budget 

Change from FY19 Amount

Inflation (3.75%) $13,262,328

Enrollment Change (189): $1,059,407

Economically Disadvantaged

Enrollment (310):

$1,233,667

Base Foundation Change: $15,555,402

FBRC New Funding $5,337,119

TOTAL $20,892,521
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FY20 Governor’s Budget 

FBRC New Funding* Amount

Employee Benefits $2,943,186

English Learners $2,148,634

Special Ed. – Out of District $258,326

Early College/Career Pathways $160,233

Eco Dis. & Special Ed. In district* -$173,260

TOTAL $20,892,521

* Eco Dis Rate Change Adjusted for Inflation and Excludes Employee Benefits Portion of 

Rate Change.  Special Education In District Rate adjusted for inflation 
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FY20 Foundation Budget 
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1 year:       1.4%
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WPS Enrollment Trends 



WPS Enrollment Trends 

Grades Enrollment 

10/1/18

Change from Last 

Year

Pre-School 1,244 290

Grades K-6 13,394 -69

Grades 7-8 3,561 147

Grades 9-12 7,142 12

Total 25,341 380
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Foundation Budget  FY20 BUDGET

FY20 Preliminary 

WPS BUDGET 
Total Foundation 

Budget

Foundation Budget 

Funding 

Change from FY19 Amount

Foundation Budget $20,892,521

Less Charter Schools 

and School Choice:

-$2,234,960

Less One-Time Impact Aid -$1,922,753

Budget Increase: $16,734,808

4.8% increase
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FY20 BUDGET PLANNING 

FY20 Preliminary 

WPS BUDGET 
Total Foundation 

Budget

Foundation Budget 

Funding 

Develop Level Service Cost Increases

 Address Enrollment Shifts & Changes

 Target New Funds to Foundation 
Budget Gaps
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FY20 BUDGET PLANNING 

FY20 Preliminary 

WPS BUDGET 
Total Foundation 

Budget

Foundation Budget 

Funding 

• School-based Resource Allocation Process 
Begins Next Week.

• Develop Budget Recommendations using 
district’s Seven Point Plan For Advancing 
Student Achievement and Program 
Sustainability and Address Foundation Budget 
Spending Gaps

• Monitor State Budget & Foundation Budget Bills 



Summary of Major Factors and Estimated 

Impact on the Worcester Public Schools
15

Recent Foundation 

Budget Proposals
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Recently filed foundation budget 

legislation 

• Governor House Bill 70

• Senate Docket Number 101

• House Docket Number 3195



Health Insurance

Special Education

English Learners

Low Income
17

FOUNDATION BUDGET 

REVIEW COMMISION

FINDINGS AND RECOMMENDATIONS



Findings

• Actual spending “far 

exceeds” current 

foundation budget 

allotment by more than 

140%.

• Current formula does not 

factor cost for retiree 

health insurance

.

Health Insurance 

18

Recommendations

• Adjust the employee 

health insurance rate to 

the state’s GIC rate.

• Add “Retired Employee 

Health Insurance” to 

foundation budget.

• Change inflation factor to 

annual change to GIC 

rates.   

.



Special Education

19

Recommendations
• Increase the assumed in-

district special education 
enrollment.

• Increase the out-of-district 
cost rate to capture the 
total costs that districts 
bear before circuit breaker 
is triggered.

.

Findings
• Districts spend “far more” 

than the current 

foundation budget 

allotment for out-of-

district placements by 

more than 59%.

• The current assumed in-

district special education 

enrollment is less than the 

actual statewide enrollment

.
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Other Recommendations of the FBRC:

Low Income:   The FBRC recommendation was to increase 

the increment to 50%-100% of extra funding.  

ELL Increment: The FBRC recommendation is to change the 

per pupil rate from a fixed rate to an increment similar to 

the increment for low income students.  The FY19 final state 

budget converted the rate to an increment (at 65% of 

recommended level)
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Special Education 

Worcester’s Current Spending Gap:

$34.6 million 

Item/Current Governor H70 Senate Bill

Docket 101

House Bill 

Docket 3195

Special Education: 
Assumed In-District 
Rate

3.75% and 4.75% for 
Vocational Students

4.0% and 4.75% for 
Vocational Students

Worcester Increase
$1.6 million

4.0% and 5.0% for 
Vocational Students

Worcester Increase
$1.7 million

4.0% and 5.0% for 
Vocational Students

Worcester Increase
$1.7 million

Special Education: Out-
of-District Rate

Assumed at 1% of 
enrollment at 
$28,428.66/student

Assumed at 1% of 
enrollment at 3 times
the average per pupil 
rate (beginning in 
FY21)($35,632.95)

Worcester Increase
$1.8 million

Assumed at 1% of 
enrollment at 3 times
the average per pupil 

rate ($35,632.95)

Worcester Increase
$1.8 million

Assumed at 1% of 
enrollment at 3 times
the average per pupil 

rate ($35,632.95)

Worcester Increase
$1.8 million
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Foundation Budget Commission Report 

Special Education Recognition:

Average expenditure per pupil exceeds foundation 

budget, even upon adoption of recommendations, by 

$700 million*.

*Page 15 of the FBRC Report 
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Employee Benefits

Current Governor H70 Senate Bill Docket 

101

House Bill Docket

3195

Additional increment in 
FY18 (added $66 
million statewide)

FY19 increment raised
by 14% toward total 
increase

Per pupil rates 
increase 35%-81% 
above FY20 Rates* 

under this plan 

* FY19 + 3.75% inflation

Adjusted annually by 
increases in employer 

premium costs for 
municipal participants in 

state GIC

Worcester Increase
$15.3 million**

**Excludes eco dis 
rates

Per pupil rates 
increase 20%-75% 
above FY20 Rates* 

under this plan 

* FY19 + 3.75% inflation

Adjusted annually by the 
average annual rate of 
growth for the average 

premium of all GIC plans 
over the past three years.

Worcester Increase
$18.1 million

Employee Health 
Insurance Rate: Average 

active employee premium
for all GIC plans for the 
previous 3 fiscal years.

Retired Employee Health 
Insurance Rate: Weighted 
average of GIC plans for all 
retiree plans the previous 

3 fiscal years.

Foundation Benefits:
Allotment equal to 1.29 x 

(Employee Health 
Insurance Rate x # of 
Active Employees) + 

Retired Employee Health 
Insurance Rate x # of 

district retired employees. 

Worcester’s Current Spending Gap:

$34.9 million 
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English Learners

Item / Current Governor H70 Senate Bill

Docket 101

House Bill 

Docket 3195

English Learners
(rate per student)

Created an increment 
rate implemented in 

FY19, formerly as base 
rate.  Increment is 65% 

of FBRC goal rates

Worcester’s Increase
$3.3 million 

Increment above base:
PK-5:              $2,177.17
6-8:                $2,721.46
9-12: $3,265.74

Eliminates “students 
who have already met 
or exceeded state exit 

requirements” 

Worcester Increase
$2.2 million 

Increment above base:
$2,537.49

Worcester Increase*
$2.6 million 

*Assumes no enrollment 
change from FY19

Increment above base:
PK $1,177.18

All other grades: 
$2,354.36

Worcester Increase*
$1.1 million

*Assumes no enrollment 
change from FY19
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Economically Disadvantaged

Item / Current Governor H70 Senate Bill

Docket 101

House Bill 

Docket 3195

Economically
Disadvantaged 
(Eco. Dis.)

FY20 (FY19 Adjusted 
for Inflation)

Decile 10
$4,128.80

Decile 10
$4,600.59 per student

+
$181.00 per student

high needs 
concentration 

Worcester Increase
$11.5 million

Deciles 1-10 
at 50-100% of the 

statewide per pupil 
amount

approx.
$8,251 per student 

(decile 10)

Worcester Increase
$72.7 million

“Amount shall not be 
less than 50% of the 
average per pupil 

expenditure for the 
decile with the lowest 

percentage of low 
income students and 

shall increase with each 
subsequent decile.”
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Governor’s H70 Proposals

Item Current Governor H70 

Early College & Career 
Pathways Programs

No added funding / 
Students in High 

School Rate 

$1,050 per student
higher than High School Rate

Worcester Increase*
$167,000

*Based on current level of students in Early College / Career 
Pathway programs

Guidance and 
Psychological Support 

Increases Per Pupil Rates 
(From FY19 Rate Adjusted for Inflation at 3.75%)

PK                              $70.89
K                              $141.76
Elementary            $141.76
Middle                      $63.57
High                                  $ 0
Early College         $262.50
Vocational                        $0

Eco. Dis.                  $116.97*
*Eco Dis funding is redistributed in Governor’s Budget Proposal 

and the amount for this category is reflected in Eco. Dis. 
increase on previous slide) 

Worcester Increase
$2.3 million
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Senate Bill Docket 101 Proposals

Item Current Senate Bill Docket 101

District Student Aid
Increment 

No Student Aid 
Increment

Guarantees a floor of state funding for districts 
after accounting for charter school costs

Worcester Increase
$4.4 million

Determines a Student Aid Floor based on the district’s foundation budget for district students only 

(Worcester = $345.6 million) multiplied by the target aid share (72.1%) = $249.2 million

Student Aid Increment:  Student Aid Floor less the sum of (Prior Year Aid, Foundation Aid Increase, 

Minimum Aid, Other Aid Adjustments, Charter Reimbursement less charter school tuition)
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Other Notable Items

Governor H70
• Section 16:   Establishes partial exception for a school committee’s 

generally unlimited discretion in budgeting by empowering the 

Commissioner direct a school district to include changes in a 

underperforming schools turnaround plan and allows Commissioner 

to withhold a portion of a district’s foundation budget failing to 

make sufficient progress in implementing the changes and placing 

the funds in a Trust Fund (solely for use by the Commissioner in the 

district from which the funds were withheld.)

• Section 22: Changes Charter School Reimbursement formula back to 

the 100%-60%-40% phase-out funding.  Focuses reimbursement on 

high growth charter districts. 
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Other Notable Items

Governor H70
• Section 23:   Directs the Commissioner to study the 

feasibility of established tier foundation budgets for 

career and vocational programs which would enable 

more expensive programs to receive higher levels of 

funding and less expensive programs to receive funding 

commensurate with their costs.  



30

Other Notable Items

Senate Bill Docket 101

• Allows a school district to choose annually to have its 

low income enrollment established through collection of 

forms or through a between direct certification process.  

• Establishes a 5 year review cycle of the Foundation 

Budget 
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Other Notable Items

House Bill Docket 3195

Outdated Language:

Section 4:  “Pre-School enrollment” definition.  “Enrollment

may not exceed twice the number of pre-school students 

enrolled under individual education plans”.  This language 

was deleted in 2014. 

Language Conflict:

Section 4:  Enrollment category counts for kindergarten, 

elementary, middle, and high schools exclude “bilingual” 

students.  The change in classification of students from Bilingual to 

English Learners occurred in 2005.  However, Section 3 creates an 

English language learner as an increment rate.  
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Other Notable Items

House Bill Docket 3195

Section 10:

Creates a Student Supports Fund grant program for schools 

and districts with “high percentages” of low income 

students for the purchase of instructional materials and 

summer programs. 
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Bill Summaries

Item Category Governor
H70

Senate 101 House
3195

Total Estimated 
Additional 
Funding 

(Subject to 
Annual 
Enrollment and 
Inflation Changes)

Special Education:  In-District
Special Education: Out of District
Employee Benefits
Economically Disadvantaged
English Learners
Early College / Career Pathways
Guidance & Psychological
Student Aid Increment

TOTAL

$1.6
$1.8

$15.3
$11.5

$2.2
$0.2
$2.3

$34.9

$1.7
$1.8

$18.1
$72.7

$2.6

$4.4

$101.3

$1.7
$1.8

$1.1

Implementation Schedule 7 years To be 
determined

5 years



FY20 Budget Schedule 

Is the color of gold, butter and ripe lemons. In the spectrum of visible light, yellow is found between green 
and orange.

April 17
House of Representatives Budget 

Released (Expected Date).  This 

budget is used to develop 

budget recommendations to 

School Committee

May 10
FY20 Budget to be submitted to 

School Committee and posted 

on district website 

May (TBD)
Standing Committee on Finance 

and Operation sPublic Budget 

Hearing 

June 6 & 20
School Committee Budget 

Hearings

FBRC
On-going monitoring and 

advocacy for Foundation Budget 

Review Commission 

Recommendations

34

February-March
School and District Resource 

Allocation Meetings to develop 

budget priorities and 

recommendations



























WORCESTER PUBLIC SCHOOLS 

Department of Special Education 

20 Irving Street 
Worcester, MA 01609 

P: (508) 799-3055 
F: (508) 799-3045 

www.worcesterschools.org 

DATE: February 4, 2019 

TO: Helen A. Friel, Ed.D 
Maureen Binienda 
Susan O'Neil 

Kay C. Seale, Manager of Special Education 
and Intervention Services 

Susan Farrell Assistant Director of 
Special Education 

Emily Lizanno, Acting Assistant Director of 
Special Education 

FROM: Kay Seale, Manager of Special Education and Intervention Services 1:1!/;4-
RE: GB#8-356 - Miss McCullough /Miss Biancheria I Mr. Monfredo /Mr.O'Connell I Mr. Comparetto I 

Mr. Foley I Mayor Petty (November 26, 2018) 

I am writing in response to the School Committee request of the following items: 

I. Request that Administration explore the feasibility of implementing the Orton - Gillingham 
model for Dyslexic students for those students in need of specific services 

• Request that the Administration provide a summary of the Orton-Gillingham 
model program: 

Orton- Gillingham (OG) is a systematic intensive multi-sensory reading intervention that requires educators 
to complete a coursework (3 0-40 hours) as well as ( 50) hours of a supervised practicum which must also 
include 1: 1 observations. The Orton Gillingham Classroom Educator is qualified to apply the principles of 
the Orton-Gillingham approach to modify and provide literacy instruction for a classroom or small groups 
(Tier 1), and targeted direct instruction to individual students which can also include (Tiered 3) service 
delivery intervention model. 

Certification Requirements - Coursework & Practicum: 

Each of the four levels requires coursework hours and supervised practicum: 

I. Orton-Gillingham Classroom Educator, OGCE/AOGPE 

2. Associate Level, A/AOGPE 

3. Certified Level, Cl AOGPE 

4. Fellow Level, F/AOPGE 

\ 
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Elements of Orton-Gillingham: 

Reading acquisition in all learners and the nature and needs of the dyslexic learner includes the following 
components: 

o Phonological and Phonemic Awareness 
o Phonics 
o Reading Fluency 
o Vocabulary 
o Reading Comprehension 

Orton-Gillingham Instruction Principals of Instruction: 
o Explicit 
o Systematic & Structured 
o Sequential & Cumulative 
o Multisensory 
o Individualized 
o Diagnostic & Prescriptive 
o An approach not a curriculum where all concepts, words, sentences, reading etc. involved in the 

lesson are teacher created based on diagnostic evaluation of previous lesson. 

Standardized Materials: 
o Phonogram drill cards 
o The Gillingham Manual 8th edition (1997) By Anna Gillingham and Bessie Stillman 

Progress Monitoring Tools/ Mastery Criteria: 
o Teacher subjective based on diagnostic notes and analysis of previous lesson 
o Pretests and post-tests levels 

Sample on-line Training: 

Online Basic Training Institute to be held Feb. 25 - May 26, 2019 

This academy accredited Program has a national reputation. The 120 hour course is spread out over 12 weeks, and 
broken down into 12 modules. This is largely a 1: 1 training and trainees will meet regularly online with their master 
teacher throughout the course. 

Tuition paid in full is due at the time of registration: $2,095 

Each trainee must find a student (grade 2-4) local to their area that is willing to dedicate the time required to be 
screened online by a Master Teacher (to determine appropriateness for the practicum). Beyond the initial screening, 
the student will need to be available two times a week for a total of 12 forty-five minute practicum lesson sessions. 
Note: All practicum lesson sessions will need to be video recorded. 

Minimum technology requirements include: headset, desktop/laptop with camera and microphone, high speed 
reliable internet connection, printer, and video recording equipment for practicum sessions. Please note a PC is 
preferred over a MAC when using WebEx software. 

I.. 
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Overall Impact of District to Implement the Orton- Gillingham Program: 

The feasibility of the district to implement the OG program will involve the district to identify school(s) and staff 
that would commit to the aforementioned training modules. In order for staff to become certified OG 
providers/teachers must enroll in a certified program and fulfill the mandatory requirements which includes 
practicum hours. Given all of the prerequisites of what is required to become OG certified may also be a challenge 
for the district due to the mandatory practicum hours which are a key component of this program. Most 
importantly, the time constraints that are embedded throughout the OG program ensures intensive and explicit 
training of staff which is essential to the implementation of the OG program with fidelity and accountability. 

The district may also have to select and/or hire additional special needs teachers and /or reading specialist who 
must demonstrate a commitment and competencies in order to be selected into an OG training program. The district 
must also allocate resources to invest in a strategic training program for all participants to ensure that each 
participant completes required practicum hours and video taping of lessons given the outlined training 
requirements. 

It is also important to note, that the monetary impact to train individual participants ranges from ($1,175 to $2,095). 
Additionally, effective implementation of an OG program in our schools can only be achieved with administrative 
investment and committed staff. At this time, we do not have the capacity to launch an OG program within the 
district to include students from outside the district, on a tuition basis due to the intensive training requirements. 
With that said, I have included for your review a comparison of DESE approved private schools in order to analyze 
the tuition cost of these programs. Each of these programs provides multi-sensory language based services which 
includes a blended approach of Wilson, Orton- Gillingham, Project Read and/or Lindamood Bell. 

Please be assured that the district continues to assess the needs of meeting students with language-based disabilities, 
and as a result has also done extensive training in this area to special needs staff. This is evident in our schools and 
through our evaluation process given service delivery options that embeds a multi-sensory approach. Also, please 
note the multi-sensory approach of the OG program does have similarities to the Wilson Language /Reading 
Program that is currently implemented in the district to meet the needs of students with a language-based 
disabilities and/or dyslexic students. I have also included a listing of targeted reading and language-based programs 
that are currently being provided to students with disabilities in the district: (See Enclosure: Special Education 
Reading & Language-Based Programs, summary of Specialized District Initiatives 2018 - 2020). 

District Implementation of Wilson Reading and Language-Based Programs: 

Wilson Language is a research based multi-sensory language based program. The district has invested in 
providing extensive Wilson training to moderate special needs and learning disabilities teachers 
throughout the district at each level. The Wilson Implementation Network (WIN) as part of a research 
study also partnered with selected Worcester Public Schools to implement one or more of the Wilson 
programs: Fundations, Just Words, and/or the Wilson Reading System. These schools were invited 
to participate in WIN after demonstrating a dedication to improving literacy outcomes, commitment to 
creating systems to develop a culture of learning for students. Throughout the district several teachers 
including; general educators, moderate special needs and learning disabilities teachers, and specialist have 
been trained to provide Wilson Programs in schools based on targeted tiered interventions as well as 
students individualized education plans. 

) 1.._ 
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Elements of Wilson Language Reading System 4th edition (2018) 

• Addresses phonemic awareness, phonics, fluency, vocabulary, comprehension, and spelling 
• Lessons can be taught individually or in a small group (2 to 4 or 5 students) 
• Standardized scope and sequence organized in 12 steps 
• Progress Monitoring and Assessment Tools 
• Principles of instruction 

o Multisensory: all teaching and learning done through visual, auditory, and tactile/kinesthetic 
methods 

o Explicit: learning through modeling and doing 
o Systematic: sequential and cumulative 
o Teach to mastery 
o Diagnostic planning and teaching 
o Decoding and Encoding 
o Oral Reading Fluency 
o Curriculum materials are designed for teachers to implement throughout each lesson 

Wilson Training Reguirements and Practicum: 

In order for staff to be certified in Wilson, The district has provided on-going Wilson training to several 
special needs teachers based on the following professional development: 
Please note that all teachers must be certified in order to provide Wilson Language services to students. 

o 16.5-hr. introductory workshop 
o 15-hr. workshop on group strategies 
o Minimum 60-hour practicum for Level 1 certification 
o Minimum 100-hour practicum for Level 2 certification 
o 90+-hr. online courses for Level 1 and Level 2 certification 
o Bi-annual conference for certified teachers 
o Wilson Academy website providing additional resources for teachers and students 

District Language-based Initiatives 
(See Enclosure: Special Education Reading & Language-Based Programs, 

Summary of Specialized District Initiatives 2018 - 2020) 

In reviewing our current census the district has (5,275) students with disabilities (SWD). Here is a 
breakdown of (SWD) that may benefit from language-based services in accordance to Individualized 
Education Plans given the following disabilities: 

• SWD with Specific Learning Disabilities= (1,577) 
• SWD with a Communication Disability = (609) 
• Average percentage of SWD equals ( 41 % ) based on current data of both of these disabilities 

The special education department is committed to implementing research based practices initiatives given 
that ( 41 % ) of students in the district has a diagnosis of a communication and/or a specific learning 
disability which may present in any of these areas; reading, comprehension, written language, and/or 
math. As a result, schools and IEP teams continuously evaluate tiered interventions, and the need to 
prioritize service delivery options for students who have a communication and/or learning disability. 
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Also, throughout the years, the district has made a commitment to provide specialized extensive training 
to staff given evidenced-based practices of Wilson Language/Reading Programs. Wilson Trainers and 
Facilitators have provided explicit trainings to staff at all levels to ensure the fidelity of implementation as 
well as on-going mentoring and coaching. On-going collaboration with Barbara Wilson, founder of 
Wilson and her team through extensive professional development has refined our practices. The 
implementation of various Wilson's programs in the district based on coaching and monitoring continues 
to be a priority and an essential prerequisite to our service delivery options for students who have a 
language-based disability and/or dyslexia. 

Special Education Department Priorities: 

• [2] Wilson Trainers - Provides on-going training to district staff 

• Wilson Language I Reading Programs: 
o [39] Learning Disabilities Specialist - Wilson Reading Program 

and selected Teachers of Moderate Special Needs 
o Fundations (K-3) General Education and Special Education Teachers 
o Just Words (Middle Schools) Reading Specialist and Special Education Teachers 

• [ 40] Speech and Language Pathologist 
o [5] Speech and Language Assistants 
o Selected Speech and Language Pathologist sand Special Education Teachers are trained in 

Lindamood Phoneme Sequencing (LiPS) Program 
o Lindamood Phoneme Sequencing® (LiPS®) Program develops phonemic awareness­

the ability to determine the identity, number, and order of sounds within words. The 
program teaches students to discover and label the oral-motor movements of phonemes. 
The established articulatory feedback enables students to verify the identity, number, and 
sequence of sounds in simple, complex, and multisyllabic words. The sensory-cognitive 
function of phonemic awareness is applied to reading, spelling, and speech 

• [7] Orton - Gillingham Trained Teachers (Certifications may require re-certification program) 

• Project Read [ Framing Your Thoughts, Visualization and Comprehension] Implementation Plan 
for training staff began August 2018 - June 2020 

This school year the special education department learning disabilities workgroup focus has been on 
explicit training for students with language based disabilities. The district is also exploring research 
options to collaborate with Dr. Tiffany Hogan at MGH in a longitudinal study as a result of the changes to 
the Dyslexia Law. Priority areas to ensure best practices for students with a language-based disability will 
address the following areas: 

o Child Find Initiatives 
o Special education evaluations process 
o Dyslexia screenings ( New Dyslexia Law ) 
o Specialized Programs given comprehensive service delivery options at (Pre-school, 

Elementary, Middle and High Schools) 
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Please note that the results of our efforts will guide us in the development of a strategic plan to integrate 
research and evidence based practices that will involve staff professional development trainings, coaching 
and modeling. The end result, will provide the district with a comprehensive plan to meet the needs of 
students with a specific learning disability. 

II. Request that the Administration study the feasibility of including students from 
outside the district, on a tuition basis - if a proposed program is established 
in the Worcester Public Schools. 

FEASIBILITY ANALYSIS OF OUT OF DISTRICT PROGRAMS: 
The following DESE approved private schools services students with Language-based Disabilities, Attention Deficit Disorder, 
Executive Function Disorder, Dyslexic, Leaming Disabled, Mild Leaming Disabled, and Non-Verbal Leaming Disabilities. 

At this time, WPS do not have any students attending these out of district programs who are in need of 
Language-based services with the exception of Summit Academy due to an Autism diagnosis. 

Out of District Approved Schools Enrollment Tuition Cost 

Clearway School Location: West Newton Day Rate: $269.71 
Age Range: 11-18 Annual Rate: $48,548.60 
Staff/Pupil Ratio: 1:8 
Enrollment: 30-36 

Dearborn Academy High School Program Location: Arlington Day Rate: $395.00 
Age Range: 14-22 Annual Rate: $71,099.52 
Staff/Pupil Ratio: 2:1 
Enrollment: 56 

Farr Academy Location: Cambridge Day Rate: $495.92 
Age Range: 12 -19 Annual Rate: $89,265.72 
Staff/Pupil Ratio: 2:1 
Enrollment: 36' 

Landmark Foundation School Location: Beverly Day Rate: $303.52 
Grade Range: 2-12 Annual Rate: $54,634.22 
Staff/Pupil Ratio: 1 :3 
Enrollment: 470 

Summit Academy Location: Worcester Day Rate: $251. 70 
Autism Spectrum Disorder, Age Range: 5-22 Annual Rate: $49,835.77 
Communication, Non-Verbal Staff7Pupil Ratio: 1 :4 
LeaminR/Executive Functioning Enrollment: 41 
The Carroll School Location: (3) Programs Day Rate: $280.55 
Lower School -Waltham Gr: (1-5) Age Range: 6-14 Annual Rate: $50,500 
Middle School - Lincoln Gr: (6-8) Staffi'Pupil Ratio: 3: I 
Upper School - Wayland Gr: (8-9) Enrollment: 427 

White Oak School Location: Westfield Day Rate: $261.26 
Age Range: 9-18 Annual Rate: $54,634.22 
Staff/Pupil Ratio: 1 :3 
Enrollment 

IT IS IMPORTANT TO NOTE THE SIGNIFICANT COST OF THESE DESE PRIVATE SCHOOL 
PROGRAMS! 
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DISTRICT Capacity to Provide Services to Students 
with Language- Based Disabilities and/or Dyslexia 
See Enclosure: of Summary of Specialized District Initiatives (2018-2019) 

DISTRICT CAPACITY SERVICE DELIVERY MULTI-SENSORY 
OPTIONS SPED STAFF 

Each Elementary, Middle and High The district currently does not Leaming Disability Specialist= 37 FTE's 
Schools in WPS has moderate special fund out of district placements for 
needs teachers who are assigned to students in need of language- Intensive Specialized Learning 
provide specialized instruction based based services. SWD in need of Disabilities Programs: 
on individual students' Individualized language-based services are 
Education Plans. receiving these services in our Elementary - Norrback 

public schools. Middle - Forest Grove 
LD Specialist are assigned to all District 

The district Language- Based High Schools 
Service Delivery options consist 
of special needs teachers who Speech and Language 
have extensive training in Pathologist = 38 FTE's 
teaching students with 
disabilities: Speech and Language 

Assistants = 5 FTE' s 
Wilson Language Reading 
Programs: 
Wilson Reading Grades: 
(K-12) 
Elementary Fundations (Tiered 2 
Interventions) 
Secondary Schools - Just Words 
(Tiered 2 Intervention) 

Project Read-(New Initiative) 
Framing your Thoughts - Reading 
Comprehension 

Preschool Literacy Initiative 
Tellian - Lively Letters 

Central Mass Collaborative (CMC) Central Mass Prep [2] Students CMC Learning disabilities specialist and 
Programs provides services to five Robert Goddard Academy [3] speech and language pathologist provides 
WPS students who have a Primary Students direct services to these five students based 
Disability of Learning Disabilities on individualized educational plans. 
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III. District Resources and Action Steps : 

SPED Professional Development: It is through our network of collaboration that we will continue to 
explore research based practices to enhance our service delivery options for students who have a specific 
language-based disability to implement dyslexia screening tools according to the revised Dyslexia law. 
The following activities will highlight our next steps to address how we continuously assess specialized 
services and program needs: 

• District meeting was held on January 11, 2019 to discuss a possible research collaboration with 
Mass General Hospital with Dr. Tiffany Hogan, Director of Speech & Language Literacy Lab at 
MGH. A follow-up meeting has been scheduled to :finalize the districts' participation in this 
research study. This research will focus on early literacy intervention that will assist the district to 
refine our identification process of students who may be Dyslexic through a research-based early 
intervention program. 

• Carroll School is a DESE approved private school known nationally for servicing students with a 
language-based and dyslexia. Special education staff have scheduled an on-site visit to Carroll 
School in Waltham on February 6, 2019. The following district representative will include Sue 
Gallagher, SPED Dept. Head of LD, Melanie Sullivan-Fogerty, SPED Dept. Head of Speech and 
Language, Cheryl Koki, Focus Instructional Coach of Specialized Instruction and Learning 
Disabilities. The purpose of this visit will allow district staff to visit classrooms in order to 
preview Carroll Schools' program for students with dyslexia and language-based disabilities. 

• March 4 - 5 2019 Everyone Reading Conference [Success for students with Dyslexia & LD] 

o A team of WPS representatives are presenting Getting "What Works" Going in Classrooms! 
Leslie Laud, Instructor, Bank Street College of Education, Susan O'Neil, Deputy 
Superintendent, Worcester Public Schools, Magdalena Ganias, Professional Development 
Coordinator, Worcester Public Schools, Colleen Dyer, ELA Coordinator, Worcester Public 
Schools, and Michelle Maloney, Grade Four Teacher, Worcester Public Schools Are you 
expected to support colleagues in improving instruction, particularly for students who struggle? 
Learn how grade-team, school and district leaders' turn-key cutting-edge literacy practices. 
Learn "what works " and see data gains from presenters ' schools. 

o The Everyone Reading Annual Conference is a platform to learn about language-based learning 
disabilities and dyslexia, and the explicit, systematic instruction needed to develop skilled 
readers. S.P.I.R.E., along with its digital version inspire, is an Orton-Gillingham based reading 
intervention program designed to help students build reading success through an intensive, 
structured, and spiraling curriculum 

o The SPED Department will also send participants to engage in several of the PD sessions on 
Multi-sensory Approaches to Literacy, Specially Designed Instruction in Reading: Intensify 
Reading Interventions, and Orton- Gillingham 

I.._ 

Worcester<Pu6lic Scfwofs 

ANNEX A
gb #8-356.1
Page 8



• District on-going partnership with Barbara Wilson, Founder of Wilson Reading System (WRS) 
who was also trained at Mass General Hospital in Orton Gillingham methodology has extensive 
background in working with Dyslexic students. WRS is also used in public elementary, middle, and 
high schools, private schools, private clinics, community colleges, and adult education settings across the 
United States as well as in the Bahamas, Brazil, Canada, England, Ireland, and Qatar. 

o When asked the question - What do students with dyslexia require that other students may 
not? 
Ms. Wilson stated: "The biggest difference is that students with dvslexia need to be taught word 
structure systematically, incrementally, and with mastery. They need a lot of opportunities to apply 
their decoding skills in text that is limited to word structures that have been directly taught. 
Students with dyslexia develop fluency incrementally and they need substantial practice with 
specific word patterns for mastery." 

o Ms. Wilson feels strongly that it is the commitment to teacher support that makes Wilson stand out. 
Also for over 30 years, Wilson has worked collaboratively with school districts to implement 
achievable and sustainable plans for teacher and student success. Wilson program has provided 
training to nearly 220,000 teachers across all 50 states. Approximately, 25,000 are Wilson Reading 
System® (WRS) Level I certified. In 2016, Wilson worked closely with well over 200 districts to 
develop comprehensive implementation plans that include professional learning to support 
teachers' use of the programs with fidelity. 

During the period of (2010 - 2016) the district engaged in an extensive implementation plan through 
Wilson Implementation Network (WIN) within several schools to use various Wilson programs. 

o The Wilson Implementation Network (WIN) as part of a research study also partnered with 
selected Worcester Public Schools to implement one or more of the Wilson programs: 
Fundations, Just Words, and/or the Wilson Reading System. These schools were 
invited to participate in WIN after demonstrating a dedication to improving literacy 
outcomes, commitment to creating systems to develop a culture of learning for students. 

It is through these efforts that the district will continue to collaborate with Barbara Wilson to ensure that 
Wilson Language/ Reading Systems is being implemented with fidelity to meet the needs of students with 
language-based disabilities. 

• Nadine Gaab, the person whose name is on the screening page to the link below presented at 
the Dyslexia Foundation conference. A member of the SPED team who attended the conference spoke to 
her after the presentation regarding Worcester as a possible pilot site for the Dyslexia screening she has 
developed in conjunction with Boston Children's Hospital and Harvard. Dr. Gaab was quite 
enthusiastic about working with Worcester. It would be exciting to pursue this opportunity for the benefit 
of our students and for the benefit of forming a collaboration with two great institutions. The outcome will 
result in the district accessing and implementing a dyslexia screening tool. 
Dr. Nadine and her team has developed neuroscience recommendations regarding dyslexia. 
https://www.screenandintervene.com/. 

Additionally, on-going professional learning will include district specialist who will work collectively 
with Barbara Wilson and the Wilson team to continuously improve our service delivery models of the 
Wilson Language/ Reading Programs. District initiatives will also include various train the trainer series 
to special and designated general education staff as outlined throughout this response. It is our goal to be 
reflective in our practice and to strive to provide data-driven and effective specialized services to students 
with disabilities in schools throughout the district. 
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In closing, district initiatives and priorities that have been outlined in this response as well as our 
partnership with MGR and possibly Children Hospital will validate our sense of urgency to engage in 
research based practices for language disorders and dyslexia. The expected outcome through these efforts 
and given evidenced based language-based service delivery options is that the special education 
department will continuously strive to create optimal specialized programs and services for students with 
disabilities in our district who are presenting with a specific learning disability. 

Regards, 

Kay C. Seale, 
Manager of Special Education and Intervention Services 
Worcester Public Schools 

Enclosures and Resources: 

I. Massachusetts Dyslexia Screening Law - Screening by schools for Dyslexia will enable early identification. When 
students are screened for key indicators, including phonemic awareness and naming speed at an early age, intervention 
can target needs based on explicit systematic instruction. 

2. District Special Education Reading & Language-Based Programs 
Summary of Specialized District Initiatives (2018-20 

3. District Special Needs Learning Disabilities Teachers - Evaluate students using WflV Woodcock Johnson 
Dyslexia Evaluation Checklist: Teacher Form 

4. Crafting Minds - Melissa Orkin, Ph.D. - Common Profiles Subtypes of Dyslexia 
Dyslexia is characterized in part by the striking inability to read accurately and or 
fluently, despite adequate exposure and instruction. 

5. Academy of Orton-Gillingham Practitioners and Educators htrps://www.ortonacadem\ .orn.'training­

certification/classroom-educator-ogce-leveV 
Children's Dyslexia Center also has professional development and training available that we will share with staff 

i 
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MASSACHUSETTS DYSLEXIA SCREENING LAW 

Like similar laws for screening vision, and hearing in Massachusetts, 
screening by schools for dyslexia will enable early identification. 

When students are screened for key indicators, including phonemic awareness and naming 
speed at an early age, intervention can target needs based on explicit systematic instruction. 

AN ACT RELATIVE TO STUDENTS WITH DYSLEXIA Be it enacted by the Senate and 

House of Representatives in General Court assembled, and by the authority of the same, as 
follows: 

SECTION 1._ Chapter 71 of the General Laws is hereby amended by inserting after section 57 
the following section:-
Section 57 A. The department of elementary and secondary education, in consultation with the 
department of early education and care, shall, subject to appropriation, issue guidelines to assist 
districts in developing screening procedures or protocols for students that demonstrate 1 or 
more potential indicators of a neurological learning disability including, but not limited to, 
dyslexia. 

SECTION 2. Section 1 of chapter 287 of the acts of 2012 is hereby amended by inserting after 
the word "education'', in line 8, the second time it appears, the following words:-; provided 
further, that 1 member shall be a representative or member of a dyslexia advocacy organization. 

SECTION 3. Said section 1 of said chapter 287 is hereby further amended by striking out, in 
line 40, the word "and", the third time it appears, and inserting in place thereof the following 
words:- the identification of neurological learning disabilities including, but not limited to, 
dyslexia and. 

SECTION 4. Said section 1 of said chapter 287 is hereby further amended by striking out, in 
line 49, the word "and". 

SECTION 5. Subsection (b) of said section 1 of said chapter 287 is hereby amended by striking 
out clause (6) and inserting in place thereof the following 2 clauses:-
(6) action steps to implement the research-based recommendations contained in reports written by 
experts in early language and literacy development; and 
(7) action steps to implement research-based recommendations contained in reports written by 
experts in early language and literacy development on student screening and teacher 
preparation methods with respect to reading disabilities including, but not limited to, 
dyslexia. 

Approved, October 19, 2018 
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WJ IV INTERPRETAnON AND INSTRUCTIONAL INTERVENTIONS PROGRAM ~ ~ 

Dyslexia Evaluation Checklist: Teacher Form Wod?g~~~o~w Wod~5~~~o~w 

Student's Name (Last) _ _______ __ (First) _ __________ _ Date _ ________ _ 

Teacher's Name (Last) (First) _ ______________________ _ 

Preferred Form of Address: w Mr. CJ Mrs. Q Ms. 

Check only the items that apply to the student. 
Provide examples where indicated. 

A. Oral Language Skills 
0 1. Has difficulty rhyming words 
0 2. Has difficulty isolat'ng the first and/or last sound in 

one-syllable words 
Q 3. Has trouble pronoi.lnclng multisyllabic words 
0 4. Has trouble retrievl:ig words quickly 
0 5. Often uses the wrong word when speaking or has 

difficulty recalling a word 
0 6. Has difficulty following oral multlstep directions 

B. Nonreading Skills 
0 1. Has age-appropriate oral language skills 
0 2. ts creative (e.g., art, music, problem solving) 

If checked, provide example(s): - - - ----

0 3. Enjoys visual-spatial tasks (e.g., puzzles, blocks, 
visual designs) 
If checked, provide example{s): _ _ _ _ _ _ _ 

0 4. Enjoys activities that do not require reading 
If checked, provide example(s}: -------

c. Basic Reading Skill• 
0 1. Has difficu!ty learning letter names 
0 2. Has difficulty learning letter sounds 
0 3. Has dlfflcutty retaining the connections between 

letters and sounds 
Q 4. Demonstrates difficulty learning phonics 
Q 5. Learns phonics generalizations but has difficulty 

applying them to new words 
O 6. Is slow to develop a sight vocabulary 
0 7. Has difficu!ty recognizing/reading irregular words 
0 8. Reverses/inverts/transposes letters or words with 

similar visual appearance 
(e.g., bid; n/u; was/saw. build/blind) 
if checked. provide example(s): ___ ___ _ 

Q 9. Substitutes articles ar.d prepositions when reading 
(e.g., a/the; for/of) 
If checked, how frequently does this occur? 

0 a. Sometimes 
a b. Often 
0 c. Very often 

Dy1! .. il1 EvaluanM Chcddfsl·; Teu:hrr fonn 3tcmnpanying thr WJ IV lnlapffllUJM aNI llulnl<Jkonal 
IOlcmn!i•~ t>rogi~lh. ~ ~015 by Houghaon t.lifft!n Horcoun l'oblioh1"ll Compmy. All ni;iu r<.1erv.d. 

0 Miss 

I c. Basic Reading Skills (continued) 
0 10. Substitutes slmllar-looking words when reading 

(e.g., house/horse} 
I 

I . 
! 
I 

lf checked, how frequently does this occur? 
Cl a. Sometimes 
Q b.Often 
0 c. Very often 

Q 11. Has trouble reading words with two or more 
syllables 

D. Attitude Toward Reading 
Cl 1. Complains about reading 
0 2. Shows frustratton or anxiety when reading 
0 3. Resists reading aloud 

E. Reading Proficiency and Comprehension 
Q 1. Takes a long time to complete assignments that 

require reading 
0 2. Reads slowly 
0 3. Lacks expression/prosody when reading 
0 4. Ignores punctuation marks when reading 
Q 5. Frequently must reread to get the meaning of the text 
0 6. Does not understand or remember what has 

been read 
Q 7. Reading level is below other classmates' 

F. Spelllng and Writing Skllls 
0 1. Omits sounds when spelling words 
0 2. Spells words the way they sound. not the way they 

look (e.g., said as sec!) 
Q 3. Spells the same word in different ways on the 

same page 
0 4. Expresses Ideas orally but struggles to put them 

into writing 

G. Addltlonal concems: 

EXAMINER USE ON!.Y 
fxctu1lon1ry Factors: Please check the following factors that might 
be contributing to the student's reading and spelling difficulties. 

D 1. Vision impairment 
Q 2. Hearing impairment 
Q 3. Motor impairment 
Q 4. Emotional disturbance 
0 5. Intellectual impairment 
0 6. Limited Engllsh proficiency 
Q 7. Health-related concerns 
0 8. Poor school attendance 
a 9. Environmental or economic disadvantage 

Penni<slon is gronred ltl rcpmdw:• this form. 
0.:vclop:d by: N. Ma!hrr, B. J. Wendling, L 1!.Jalle, C. M. P!lltfN, &T. L Slcph<ns-l'!secco 
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WJ IV INTERPRETATION AND INSTRUCTIONAL INTERVENTIONS PROGRAM ~ ~ 

Dyslexia Evaluation Checklist: Parent Form Wod?g~~~o~ IV Wod?g~~~o~ IV 

Student's Name (Last) 

Respondent's Narmi (Last) 

Preferred Form of Address: 0 Mr. CJ Mrs. 

Relationship: 

0 1. Mother 
0 2. Father 
0 3. Guardian 
Q 4. Stepmother 

Check only the items that describe your child. 
Provide examples where indicated. 

A. Development 
Q 1. Has a history of ear Infections 
0 2. Had ear tubes inserted 
Q 3. Had difficulty learning to talk 
0 4. Had speech therapy 
0 5. Currently has speech therapy 

0 
0 
0 
0 

(First) 

(First) 

0 Ms. 

5. Stepfather 
6. Grar.dmother 
7. Grandfather 
8. Sister 

0 6. Had some difficulty pronouncing new words 
0 7. Currently has some difficulty pronouncing 

new words 
0 8. Mispronounces some words by putting the sounds 

in the wrong order (e.g., aminalfor animal or 
pusgettifor spaghett~ or leaving sounds out 
If checked, provide example(s): ______ _ 

Q 9. Has difficulty following directions 
Q 10. Has difficulty remembering the details of a story that 

has been read aloud 
0 11. Has difficulty with word retrieval such as 

remembering the names of people and places 
0 12. Often uses the wrong word when speaking or has 

difficulty recalling the word he/she want$ to use 

B. Family History 
0 1. Has one or more family members who have/had 

difficulty learning to read and spell 
Rela!ionshlp(s): --- ---------

0 2. Has one or more family members who have/had 
difficulty with attention 
Relationship(s): -------------

c. Nonreadlng Skllls 
0 1. Is creative (e.g., loves to draw. sing. act, invent) 

If checked, provide example(s): ______ _ 

0 2. Is good at assembling puzzles 
0 3. Enjoys many activities that do not require reading 

If checked, provide example(s): -------

Dy•l•xill E .. IU&Kion ChocldiS1: Pan:ru Porni. •l'OOlnpanying 1hc ~ IV lhl"f'rtLolio• and /n.rn1<tit>nal 
lnl<l"Ytnlit>n< l'rognim. Cl 2015 by Houghtan Mtlllln H<\t(OUrl PubU.hing °"1'>pany. All riglus r ... rved. 

CJ Miss 

Date _________ _ 

0 9. Brother 
Q 10. Aunt 
Q 11. Uncle 
CJ 12. Other (specify) _____ _ 

D. Prereadlng Skills 
0 1. Likes to listen to books 
0 2. Does not like to look at print when llstenlng to books 

read by others 
u 3. Had trouble learning how to rhyme words 
u 4. Currently has trouble rhyming words 
0 5. Had trouble learning the alphabet 
D 6. Has trouble remembering letter sounds 
D 7. Has trouble breaking apart the sounds in words 

and then blending them back together to 
pronounce the words 

0 8. Currently has difficulty recognizing some letters 
Q 9. Complains about having to read 
0 10. Shows anxiety or frustration about having to read 
Q 11 . Dislikes reading aloud 

E. Reading Skills 
Q 1. Confuses little words that look alike (e.g .• who and 

how, was and saw) 
If checked, provide example(s): -------

0 2. Does not read as well as others the same age 
0 3. Takes a long time to finish homework that 

requires reading 
Q 4. Reads slowly and often has to reread to understand 

what he/she is reading 
O 5. Needs a parent to read the assigned text aloud prior 

to doing the assignment 

F. Spelllng and Writing Skill• 
0 1. Spells words the way they sound rather than the way 

they look 
0 2. Knows how to sµ~ii a word but then iorgets it 
Q 3. May spell the same word In different ways on the 

same page 
0 4. Had difficulty w~th handwriting 
Cl 5. Currently has difficulty with handwriting 
0 6. Has difficulty with written assignments 

G. Additional concerns: 

P~ is gr.mtcd lo 11!p<Od\ICO ibis rnrm. 
Dc\odapcd by: r-: . ldlllbet, a.J. Wendling. L E.Jolf•, C. M. Pracrt>f,&T. L~phen1-PI....., 
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WJ IV INTERPRETATION AND INSTRUCnONAL INTERVENTIONS PROGRAM ~ ~ 

Additional Considerations in Dyslexia Assessment Wod9J·E ceho~c~k ... J Wod9Ee~~ ... J o nson: IV Jo11nson: IV 

When assessing for dyslexia, teams should consider factors such as family history of dyslexia, prior 
interventions, school attendance, and Response to Intervention data. In addition, the following issues should 
be considered. 

1. If the student exhibits reading and spelling difficulties and currently has average phonological/phonemic 
awareness, review the student's history to determine whether there is evidence of previous phonological/ 
phonemic awareness interventions. Prior effective instruction in phonological/phonemic awareness may 
have remediated these skills in isolation, while the student might continue to have difficulties in reading and 
spelling. Thus, average phonological awareness scores alone do not rule out the existence of dyslexia. 
Ongoing phonological awareness deficits can also be exhibited in more advanced phonological tasks 
involving multisyllabic words and manipulation, as well as in word reading and/or spelling. 

2. A weakness in orthographic awareness can be a significant contributing factor to dyslexia. Orthographic 
awareness is often assessed through tests of irregular word reading and spelling. A person's recognition 
and retrieval of orthographic patterns may be ascertained by analysis of the patterns of responses, as well 
as the scores, on measures of irregular word reading and spelling. People with a weakness in orthographic 
awareness are more successful in reading and spelling phonically regular words than irregular words and 
tend to spell irregular words the way they sound rather than the way they look. 

3. As a person grows older and reads less, the limited rea.ding affects the development of both vocabulary 
and academic knowledge, areas generally assessed by cognitive ability tests. As a result, a person may not 
have a discrepancy between cognitive abilities and his or her present level of reading skill. 

4. Dyslexia often occurs along with other disorders, such as Attention Deficit/Hyperactivity Disorder and 
speech or language impairment. It is important to consider the additional impact these disorders can have 
on both cognitive and linguistic measures. In these cases. a significant discrepancy may not exist between 
a person's cognitive or linguistic abilities and his or her present reading skill level. 

5. The symptoms of dyslexia can vary based upon a person's age and the type of prior instruction he or 
she received. What often begins as a problem with reading accuracy becomes a problem with reading 
rate and automaticity . Thus, measures of reading rate should ba included in most comprehensive dyslexia 
evaluations. 

6. In cases of dyslexia and speech or language impairment, a person's potential to read successfully may 
be more accurately estimated by measures of nonverbal reasoning and mathematics. 

7. Typically, the more cognitive factors that are involved, the greater difficulty a person wiU have learning to 
read and spell. 

8. The Woodcock~Johnson IV (WJ IV} does not provide multiple measures of all important constructs, such 
as rapid automatized naming or timed nonsense word reading. At times, it may be necessary to supplement 
the WJ IV with other instruments. 

9. Dyslexia occurs across all languages; however, it affects individuals differently depending on the 
characteristics of their language (Mather & Wendling, 2012). The nature of a language's writing system, 
or its orthography, impacts the reading process. Thus, the most salient characteristics of dyslexia may 
differ from language to language. For example, shallow or transparent written languages, such as Spanish, 
Finnish, and German, have more predictable sound (phoneme)/letter (grapheme) correspondences; 
consequently, students more easily develop phoneme-grapheme correspondence in such languages. So 
for students speaking these languages, a slow reading rate may be more characteristic of dyslexia than 
poor phonological processing (Alvarado & Bilingual Speclal Education Network of Texas, 2011; Mather & 
Wendling, 2012; Texas Education Agency, 2014). 
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10. Gifted students with dyslexia, commonly referred to as twice-exceptional learners, are often not 
diagnosed apprc>priately because they may excel in some subject areas, including reading comprehension. 
Their strengths in oral language, knowledge, and reasoning enable them to compensate for weak 
decoding ar.d encoding skills. These students may skip or misread many words when reading, but they 
still understand the gist of the material. Their difficulties in decoding may be attributed to carelessness, 
inattention, er limited motivation; therefore, their dyslexia is often not identified (Uhry & Clark, 2005). When 
evaluating a gifted student for dyslexia, carefully consider the extent to which discrepancies between the 
student's strengths and weaknesses cause frustration and interfere with the full development of his or her 
abilities (Silverman, 2009, 2013). Rather than relying on below average standardized test scores to identify 
dyslexia, consider that relative weaknesses, which are unexpected compared to a person's strengths, 
can suggest the existence of dyslexia (Silverman, 2013). Thus, a gifted student wit!'l dyslexia may obtain 
scores in the average range In basic read!ng skills and still experience a significant impairment. This ls even 
more likely if the student has received systematic, explicit reading interventions in the past. Furthermore, 
a student with dyslexia who has had effective interventions may have average reading scores but may still 
demonstrate a significant weakness in spelling. 

Alvarado, C. G., & Bilingual Special Education Network of Texas. (2011}. Best practices In special 
education evaluation of students who are culturally and linguistically diverse. Retrieved from 
http://www.educationeval.com/articles 

Mather, N., & Wendling, B. J. (2012). Essentials of dyslexia: Assessment and intervention. Hoboken, NJ: 
Wiley. 

Silverman, L. K. (2009). The two-edged sword of compensation: How the gifted cope with learning 
disabilities. Gifted Education International, 25, 115-130. 

Silverman, L. K. (2013). The psych 101 series: Giftedness 101. New York, NY: Springer. 

Texas Education Agency. (2014). The dyslexia handbook: Procedures concerning dyslexia and related 
disorders. Austin, TX: Author. 
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